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Starting from the goals and the competency to be developed, a design and evaluation programme has 

been compiled to foster development of the chosen competencies, monitor them, and take the 

relevant educational action.   

 

The programme serves as a sort of scale to evaluate the different aspects of a competency.  

 

1. I choose Music Competency and I understand the aspects to be developed (as described 
in the Educational Framework)   

Starting from the competency, as a first step we must answer the question, “What aspects of music 
competency do I choose to observe, on which I can then build the educational activity, and ultimately 
evaluate the performance?”; we should never think that with one performance we can conclude the 
development of an entire competency; in the case of listening, for example, we cannot always think of 
developing the competency in its entirety even if we include several tasks; therefore, we must try to 
understand which specific aspects of listening need to be developed.   

The description of the aspects present in the educational framework can be extended or aligned to 
individual needs.  

In the column, the sequence proposed must not be seen as rigid, in fact, we should never forget that 
competence-based education is born from the actual training needs of the class; therefore, to say that 
we start from the Goals, as prescriptions, must not make us think of a mechanical managerial activity, 
but a flexible form of education born and enriched within and along with the living environment, open 
to and with an ear to the ground on all the opportunities that originate from the territory or from the 
students themselves, in which to then introduce and reinterpret the Goals.  

2. I describe the task   

The next step, or rather “coplanar”, is a description of the educational activity identified to develop this 
competency and aspect.   

I describe this part of the activity in depth. If necessary, several aspects may be combined and 
considered together in the description of the educational action; in some cases, it is difficult to separate 
in a particulate way the action proper from the single aspect, since the action may contain more than 
one.   

3. I describe the process evaluation   

In the evaluation part, once the dimension of competency has been defined, it is necessary to define 
some descriptors to allow evaluation of the processes: the question will then be, “What should I 
evaluate in that performance of the task as described and defined for that particular aspect?”  

Once I have decided what to evaluate in relation to the task, and the aspect of the competency to be 
developed, I can then determine the levels.  
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The levels have been taken in sequence from DigComP 2.1: The Digital Competence Framework for 
citizens with eight proficiency levels and examples of use1, in their division into 3 headings:   

• Complexity of tasks;  
• Autonomy;  
• Cognitive domain (Remembering, Understanding, Applying, Evaluating, Creating).  

 

 

 
1 https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/digcomp-21-digital-
competence-framework-citizens-eight-proficiency-levels-and-examples-use 

https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/digcomp-21-digital-competence-framework-citizens-eight-proficiency-levels-and-examples-use
https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/digcomp-21-digital-competence-framework-citizens-eight-proficiency-levels-and-examples-use
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“DigComp 2.1The Digital Competence Framework for Citizens”, p. 132 

 

 
2 https://publications.jrc.ec.europa.eu/repository/bitstream/JRC106281/web-digcomp2.1pdf_(online).pdf 
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To sum up:  

▪ Identifying the competency (MUSIC COMPETENCY) and choosing the aspects of the 
competency to be developed (ASPECT);  

▪ Description of the aspect of the chosen competency that one wishes to develop through 
the educational action and to evaluate (DESCRIPTION of ASPECT customizable without 
going beyond the primary meaning given in the Educational Framework);   

▪ Clear and operational determination of the tasks and activities carried out in relation to 
the selected aspects of the competency (EDUCATIONAL ACTIVITY);  

▪ Description of the criteria to be considered for evaluation in relation to the activity 
chosen to develop that aspect (EVALUATION OF PROCESSES);  

▪ Level scales to describe the degree of achievement of goals or a competency (LEVELS).  

 

DESCRIPTION OF THE PROGRAMME  

The programme has been deliberately designed horizontally with a single path in order to highlight the 
continuity between the design phase, therefore the choice of the aspect of competency and activity 
designed, and the final evaluation of the aspects chosen. Compiled for a whole unit of declared learning 
levels it can also represent the “Where I want to get to” with the class. At which point, each teacher is 
free to prepare an evaluation column with the levels for each student indicated.  
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Once the Design and Evaluation Programme has been compiled, and it has therefore been decided 
where to start from and where to arrive, also in a holistic way, that is to say, a programme valid for 
several activities linked to the development of that aspect of competency, each teacher is then free to 
build, perhaps for every term (we envisage a certain length of time to develop a competency), the level 
of skills that the students in a class should achieve, and to create the type of assessment grid they deem 
best suited to their design.  

 

 

 

The DigComP 2.1 levels  

This EU publication, dedicated specifically to digital competency, but applicable in a general way to any 
competency, shows us a subdivision into 4 proficiency levels: FOUNDATION-INTERMEDIATE-ADVANCED-
HIGHLY SPECIALIZED, each of which is in turn divided in two, according to the “progression steps” 
related to three headings which allow us to understand our students’ work:  

• COMPLEXITY OF TASKS  
• AUTONOMY   
• COGNITIVE DOMAIN (Remembering, Understanding, Applying, Evaluating, Creating)  

Although describing levels of digital expertise, this structure may be used for any other programme.  

With this guide it is easy to describe the level achieved through a definition of the type of task carried 
out (basic, simple, in a known/unknown context, …) through a description of the student's work with 
respect to his/her level of autonomy and finally with respect to the cognitive level reached 
(Remembering, Understanding, Applying, Evaluating, Creating)  
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PROFICIENCY 

LEVEL 

FOUNDATION INTERMEDIATE ADVANCED 
HIGHLY 

SPECIALIZED 

LEVEL I – 

At basic 

level and 

with 

guidance, 

I can: 

LEVEL II – 

At basic 

level and 

with 

autonomy 

and 

appropriat

e guidance 

where 

needed, I 

can:  

LEVEL III – 

On my own 

and solving 

straightforw

ard 

problems, I 

can: 

LEVEL IV – 

Independen

tly, 

according 

to my own 

needs, and 

solving 

well-

defined and 

non-routine 

problems, I 

can: 

 

LEVEL V  

As well as 

guiding 

others, I 

can: 

LEVEL VI – 

At 

advanced 

level, 

according 

to my own 

needs and 

those of 

others, and 

in complex 

contexts, I 

can: 

LEVEL VII 

At highly 

specialise

d level, I 

can: 

LEVEL VIII 

At the 

most 

advanced 

and 

specialised 

level, I can: 

COMPLEXITY 

OF TASKS 

Simple 

tasks 

Simple 

tasks 

Well-

defined and 

routine 

tasks, and 

straightforw

ard 

problems 

Tasks and 

well-

defined and 

non-routine 

problems 

Different 

tasks and 

problems 

Most 

appropriat

e tasks 

Resolve 

complex 

problems 

with 

limited 

solutions 

Resolve 

complex 

problems 

with many 

interacting 

factors 

AUTONOMY With 

guidance 

Autono-

mous and 

with 

guidance 

when 

needed 

On my own Independent 

and 

according to 

my needs 

Guiding 

others 

Able to 

adapt to 

others in a 

complex 

context 

Integrate 

to 

contribut

e to 

professio

nal 

practice 

and to 

guide 

others 

Propose 

new ideas 

and 

processes 

to the field 

COGNITIVE 

DOMAIN 

Remembering Remembering Understanding Understanding Applying Evaluating Creating Creating 
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